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About the Course Handbook 
 
This Handbook provides you with basic information about your course.  Through the 
approved course specification, it provides you with the aims and outcomes of the 
course, and outlines the content and how this will be delivered. 
 
It also provides some important information about key policies which apply to your 
academic studies, and explains how students can be involved in the decision-making 
at both course and University level.  You should ensure that have read this, and that 
you refer to this Handbook throughout your course. 
 
Your course is subject to a rigorous process of quality assurance and enhancement.  
This may result in changes to individual units as the course develops, to ensure that 
the relevance and quality of the course is upheld.  You will be consulted, either 
directly or through your elected student representatives before any changes are 
made. 
 
Every effort has been made to ensure the accuracy of all the information contained 
within this Handbook, but it is possible that some of the details will change during the 
course of your studies.  Any such changes will be notified to you. 
 
Information in this Handbook should be used in conjunction with the HE Student 
Regulations.  It is your responsibility to ensure you are aware of the regulations that 
apply to your course; this includes information in this Handbook and in the HE 
Student Regulations.  If you have any questions, you should speak to your Course 
Leader, or member of your course team. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
If you would like a copy of this Handbook in an alternative format, please 
contact equalities@aub.ac.uk. 
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ARTS UNIVERSITY BOURNEMOUTH 

PROGRAMME SPECIFICATION 
 
The Programme Specification provides a summary of the main features of the MA Creative 
Teaching and Learning Design course and the learning outcomes that a ‘typical’ student 
might reasonably be expected to achieve and demonstrate if they pass the course. 
 
Further detailed information on the learning outcomes, content and teaching and learning 
methods of each unit may be found in the Unit Descriptors, which forms part of the Course 
Handbook.  
 

Key Course Information 
Final Award Master of Arts  
Course Title Creative Teaching and Learning Design 
Award Title MA Creative Teaching and Learning 

Design 
Teaching institution Ding Learning Ltd. 
Awarding Institution Arts University Bournemouth 
Offered in the School of Graduate School 
Length of course / mode of study 90 weeks part-time 
Level of final award (in FHEQ) Level 7 
Subject benchmark statement QAA Master’s degree characteristics 
Language of study English 
External Examiner for course: Dr Julia Hope 
Please note that it is not appropriate for students to contact external examiners directly 
Date of Validation August 2024 
Date of most recent review Not applicable 
Date programme specification 
written/revised 

August 2024 

Postgraduate Taught Degree Ethos 
 
Our Master’s programmes recognise students as individuals with their own personal and 
career goals. We want to provide students with unique, exciting, and challenging 
opportunities to deeply engage with their chosen field. We encourage students to critically 
assess and redefine their approaches within your practice, placing them in the context of 
their external, creative, economic, and cultural surroundings. 
 
We support this by fostering a passionate involvement in interdisciplinary and collaborative 
practices, combining theory and practice. We understand the nuances of individual 
practitioners and the broader global landscape. Our approach to career development 
encourages a dialogue between professionalism and risk-taking. 
 
In this environment, students can explore established and emerging methods and techniques 
for research, testing, development, and reflection. While students will be prompted to 
develop their own themes, we emphasise the importance of situating their work within the 
wider context of professional practice and contemporary issues. 
 
Critical to students’ success is demonstrating a committed passion for developing their 
practice. Each unit includes discipline-focused projects to inform their path toward a diverse 



 

range of professions or further doctoral studies. This focus is enhanced by experiences in 
interdisciplinary and collaborative approaches, enriching their journey. 
 
Our teaching structure enables students to tackle broad transdisciplinary issues while 
grounding them in the specifics of their discipline. We prioritise the relationship between 
personal professional development and building communities of practice through sharing and 
collaboration. AUB's reputation for collaborative working across disciplines underpins this 
approach. 
 
Through group activities, shared lectures, and other MA events, students have the 
opportunity to form a 'postgraduate network' with fellow students. This network facilitates a 
broader dialogue around art, design, sustainability, ethics, and the global impact of creative 
industries and professions. 
 
Our ethos aims to develop not only a systematic and critical understanding of knowledge but 
also the skills and initiative to navigate a world undergoing significant social, political, 
economic, and ecological changes. In essence, we want our graduates not only to develop 
careers and be employable but also to play a role in redefining what employment looks like in 
these times of change and upheaval. 

Course Description 
 
Learning designers create experiences that enable people to learn effectively. Although the 
discipline of learning design is still in its infancy, demand for learning design skills is growing 
in both post-compulsory education and corporate contexts. 
 
This demand is driven by the need to improve return on investment in education and training 
for both students, employers and higher education institutions.  
 
Designing an effective learning experience requires an ability to imagine what it’s like to be 
both the teacher and a learner. On our MA in Creative Teaching and Learning Design, 
students develop this ability by investigating the relationship between learning and teaching, 
and by developing a deep knowledge of how to apply learning theories and technologies 
creatively. 
 
Whether students are working in a corporate or higher education environment, the MA will 
enable them to develop the knowledge and skills they need to support their continuing 
professional development. A core aim of the course is to help students reflect critically on 
their underlying beliefs and assumptions about learning. By doing this, they will become 
more conscious of the factors that influence their thinking and professional practice, and be 
increasingly able to identify opportunities for learning design to add value in different 
professional contexts.  
 
Good learning design should be invisible, and at the same time enable learners to acquire 
the intended knowledge and skills in the most effective way possible. This is the paradox of 
learning design, and it requires a high level of empathy, self-awareness and technical skills 
to do it well. The journey through the course begins with an exploration of what learning is, 
how it happens and the relationship of learning with teaching. Next, students unpack the 
relationship of learning with design, and how design principles can help distil and sequence 
the knowledge of subject matter experts into an effective programme of learning. In the final 
part of the course, you will engage with knowledge at the forefront of the discipline of 
learning design through an applied research project. 
 
Learning design is an inherently collaborative discipline, and throughout the MA we will 
enable students to connect and engage with relevant communities. This will ensure they 
have an effective professional network to support their development as a creative teacher 
and learning designer.  



 

Statement of student entitlement 
 

● Tutorials – three supervisory tutorials per 60 credit unit; totalling 9 over the course. A 
tutorial time of 45 minutes is allocated. 

● Group Critique – three critiques; one near to the middle of each unit.  
● Staff and student-led lectures and seminars. 
● Regularly timetabled group meetings with MA Course Leader and/or relevant 

tutors. 
● Access to relevant resources agreed through the Course Leader. 
● Postgraduate show where appropriate. 
● Agreed access to discipline-related and cross-discipline lectures/seminars on 

undergraduate programmes. 
● Attendance at gallery events, research days and other appropriate AUB events. 

Course Aims 
 
A1 To equip students with the practical and creative skills to design and deliver effective 

learning experiences. 
 
A2 To encourage critical reflection on the relationship between creative teaching, learning 

design, assessment and feedback. 
 
A3 To provide opportunities for students to reflect critically on the design of learning and 

teaching experiences, supported by relevant learning theories. 
 
A4 To explore how digital technologies can be used appropriately in teaching and learning 

design. 
 
A5 To enable students to design accessible and inclusive learning experiences. 
 
A6 To explore the value of applying learning design to a range of professional and 

business roles. 
 
A7 To develop relevant research skills to inform the design of appropriate learning 

solutions. 
 
A8 To engage with relevant theories and research. 
 
A9 To develop students’ autonomy in their own professional development.  
 
A10 To position graduates as learning professionals with the ability to push the boundaries 

of conventional teaching and learning design. 

Course Outcomes 
 
Knowledge and Understanding 
 
1. Explain how learning design can benefit other disciplines 
2. Choose appropriate learning theories and evidence to underpin a learning experience 
3. Anticipate the diverse needs of learners 
4. Assess the suitability of digital technologies for supporting learning 
5. Identify the factors that produce a successful learning experience 
 
Research Skills  
 
1. Identify relevant research  



 

2. Evaluate research 
3. Manage a research project 
4. Communicate research in an appropriate format 
 
Professional skills 
 
1. Design effective learning experiences 
2. Reflect on your professional development 
3. Work constructively with others 
4. Design your work appropriately for intended stakeholders 
5. Align learning experiences with strategic objectives  

Reference Points 
 
UK Quality Code for higher education, including: 

● Subject Benchmark Statement: Master’s degree characteristics 
● Framework for Higher Education Qualifications (FHEQ)  
● QAA Art and Design Benchmark Statement 2017 
● Postgraduate Taught Assessment Regulations 
● AUB Creative Learning Plan 
● AUB Strategic Plan 
● AUB Employability Framework 

Learning, Teaching and Assessment Strategies 
 
Video summaries 
These are short summaries of the week ahead. In each summary, a member of the course 
team will guide students to focus on specific topics, readings, resources and activities. The 
video summary will enable students to organise your work and plan their week. 
 
Online discussions 
These support and extend learning throughout each week, and provide an opportunity for 
flexible learning. The purpose of the online discussions is to unpack key concepts and 
enable students to participate at a time that is convenient for them.  
 
Taught sessions 
These are live sessions that provide an opportunity for students to interact with tutors and 
other students on the course. Taught sessions are facilitated by the Module Leader, and 
enable students to construct an understanding of a topic through problem-solving, group 
work and questioning. During taught sessions, the Module Leader will also respond to key 
points raised during the online discussions. 
 
Digital resources 
These include video tutorials, guides, articles, blog posts, presentations and links to other 
digital materials. They provide opportunities for students to explore topics in more depth and 
to study independently. 
 
Tutorials 
These are one-to-one conversations between a student and their tutor where students can 
discuss the development of their module project and activities. During these sessions, the 
tutor will advise and guide students by asking questions, and will suggest new ideas and 
approaches to help them get the most out of the course. 
 
Guest speakers 
These sessions feature a professional who will bring ideas and perspectives into the course 
from their areas of expertise. The sessions are designed to give students an insight into a 
range of professions, and to enable them to ask you’re their own questions.  



 

Mode of study 
 
Part-time to enable professional application. 

Assessment  
 
Each unit is assessed separately, and the assessment forms part of the unit. Assessment 
both provides a measure of student achievement, and also gives students regular feedback 
on how their learning is developing. 
 
For every unit of the course, we will inform students of what they are expected to learn; what 
they have to submit; how their work will be assessed; and the deadline for presenting their 
work for assessment.  This is made available through the online Unit Information.  
 
Students will receive a final mark for each unit in the form of a percentage, which will be 
recorded on their formal record of achievement (transcript).  Each component of assessment 
is graded using a notched marking scale, whereby only certain marks are used within each 
grade.  The only marks available within any ten-point band are *2, *5 and *8 (e.g. 62, 65, 68).  
These marks correspond to a low, mid, and high level of achievement within each grade 
band. 
 
All learning outcomes must be passed to successfully complete the unit. 
 
Students are assessed in two ways: formatively and summatively.  
 
Formative assessment provides feedback that enables students to develop their learning. It 
should be seen as ‘ongoing’ assessment in the sense that it enables students to pinpoint 
strengths and development needs and address them appropriately. Formative assessment 
may take place in tutorials, seminars, and other discussions about their work. 
 
Summative assessment generally takes place at the end of a unit of study. It is an overall 
evaluation of a student’s learning in that part of the course. Summative assessment is 
criterion-referenced, which means their work is assessed to determine the extent to which 
they have met the module learning outcomes. The work to be assessed may consist of a 
combination of the following: digital models, worksheets, reports, presentations, professional 
conversations, reflective journals and proposals. 
 
Assessment of collaborative work 
 
In the event of collaborative work being produced and submitted for collaborative 
assessment it will generally follow the procedure outlined below. 
1. The intention for assessed collaboration should be identified through the individual 

student’s Study Plans and PDPs, and must have the prior agreement in principle of the 
Course Leader/relevant tutor(s). 

2. A parity meeting will devise and implement an academically rigorous assessment 
method/procedure that will be submitted for approval of, and ultimately confirmation by, 
the Course Leader.  Such confirmation will be conveyed to each student involved in the 
collaborative activity and agreement made with each that the procedure is fully 
understood. 

3. An important component of this procedure will be a requirement for each student to 
provide a written (qualitative and quantitative) self-evaluation and evaluation of others’ 
role within, and contribution to, the development and outcome of the ‘submitted work’*.  
These evaluations will be used to inform the assessment process. 

4. Following assessment and the subsequent parity meeting, individual marks will be 
agreed that will create the ‘practice’ component of the overall unit mark. 



 

*Submitted work – understood here as a generic term to cover whatever the manner or form 
in which this may be offered – presentation / performance / artefacts / et al. 
 

Award of Merit or Distinction 
 
A Masters’ Degree (MA) with Merit or Distinction may be awarded.  Only units at Level 7 
contribute towards the determination of a Merit of Distinction. 
 
For further information on assessment and awards please visit: https://aub.ac.uk/regulations 

Course Structure 
 
The course is offered in three separate stages which, taken together, lead to the award of an 
MA CLTD.  Students who successfully complete a stage will be guaranteed acceptance for 
the next stage of course.  The stages must be taken sequentially; all students are registered 
for the PGCert in the first instance, before progressing to the PGDip and the MA. Direct entry 
onto the PGDip is available for students who have previously completed the PGCert, or can 
demonstrate 60 credits of equivalent learning at Level 7. 
 
For the award of Postgraduate Certificate (PGCert) students must have achieved a minimum 
of 60 credits at Level 7; and any specific requirements of the course as outlined in the 
Course Handbook. 
 
For the award of Postgraduate Diploma (PGDip), students must have achieved a minimum of 
120 credits at Level 7; and any specific requirements of the course as outlined in the Course 
Handbook. 
 
For the award of Master of Arts (MA), students must have achieved 180 credits, of which a 
minimum of 120 credits must be at Level 7; and any specific requirements of the course as 
outlined in the Course Handbook. 

Course Content 
 
Stage 1: Postgraduate Certificate (PGCert) in Creative Teaching and Learning Design 
(60 credits) 
 
In the first part of this course, students will acquire the core knowledge and skills required to 
design engaging learning experiences. The Learning Design Bootcamp (20 credits) explores 
six core pillars that support effective learning: empathy, curriculum, inclusivity, facilitation, 
technology and community. By exploring each in turn, students will see how each pillar 
underpins a successful learning experience. In the subsequent unit, Creative Teaching and 
Learning Design (40 credits), students strengthen their ability to reflect critically on learning 
and imagine the learning experience from both the teacher’s and learner’s perspective. The 
course enables students to explore the importance of inclusivity, accessibility and digital 
technologies in learning design, and reflect critically on the relationship of learning design 
with assessment, feedback and quality assurance. 
 
Stage 2: Postgraduate Diploma (PGDip) in Learning Design Methods (60 credits) 
 
In the second part of the course, students strengthen their practical skills in designing 
learning and begin their skills as a researcher. The PGDip begins with a unit called Learning 
Design Toolkit (40 credits) which focuses on the professional application of learning design 
knowledge and skills. Students learn how to work as both an internal and external consultant, 
and how to work effectively with Subject Matter Experts (SMEs) in any discipline. We 
examine the skillset that a learning designer requires to be successful, and students develop 
their skills in researching, accessibility, project management, digital technologies, change 

https://aub.ac.uk/regulations


 

management, storytelling, new product development, creative direction, video production, 
artificial intelligence, UX design and effective communication.  
 
The next unit, Learning Design in Context (20 credits), enables students to use relevant 
research to contextualise and situate their views about and approaches to creative teaching 
and learning design. After identifying a suitable topic to research, students then undertake a 
small-scale research project to respond to their research question. The research project 
enables students to investigate topic that interests them, and relates directly to their present 
or future work, while also strengthening their research skills in preparation for stage 3 of the 
course.   
 
Stage 3: Master of Arts (MA) in Creative Teaching and Learning Design (60 credits) 
 
In the final part of the course, the focus shifts more fully onto exploring the relationship 
between creative teaching and learning design. To do this, students develop their knowledge 
of research to investigate how learning design can enable creative teaching, and how it 
intersects with other design disciplines. The MA culminates in a substantial research project 
that provides an opportunity to investigate in depth an area of creative teaching and learning 
design. Students identify a suitable audience for a research project, and design and execute 
the project drawing on the toolkit of practical and research skills you acquired in Stage 2 
(PGDip).  

Named Awards 
 
Postgraduate Certificate in Creative Teaching and Learning Design 
 
Postgraduate Diploma in Creative Teaching and Learning Design Methods 
 
Master of Arts in Creative Teaching and Learning Design 

Course Units 
 
CLD701 Learning Design Bootcamp  (20 credits) 
 
CLD702 Creative Teaching and Learning Design  (40 credits) 
 
CLD703 Learning Design Toolkit (40 credits) 
 
CLD704 Creative Teaching and Learning Design in Context (20 credits)  
 
CLD705 Researching Creative Teaching and Learning Design (60 credits) 
 
 
 



 

Course Diagram 
 
This diagram shows the proposed start/end dates for each unit and shows teaching weeks only; holiday periods are not included.   
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This diagram shows the proposed start/end dates for each module to enable two start points for the PGCert stages per year, and one start point for 
the PGDip and Masters stages per year. 
 
 



 

Postgraduate Certificate (PGCert) in Teaching and Learning Design 

CLD701 Learning Design Bootcamp 
 
Level 7 
Credit Points 20 
Weighting 1.0 
Notional Study Time 200 hours 

 
 
Unit Description 
 
The Learning Design Bootcamp explores six core areas that are central to effective learning: 
empathy, curriculum, inclusivity, facilitation, technology, and community. The unit 
investigates how each pillar contributes to learning, and will develop the foundational 
knowledge and skills required to design a successful learning experience.  
 
Outline Syllabus 
 

• Introduction to learning design  
• Pillar 1: Empathy in Learning Design 
• Pillar 2: Curriculum development and learning outcomes 
• Pillar 3: Inclusivity and accessibility 
• Pillar 4: Facilitation techniques 
• Pillar 5: Integrating digital technologies into learning experiences 
• Pillar 6: Building learning communities 

 
Method of Delivery 
 
This unit uses a mix of synchronous and asynchronous delivery methods including lectures, 
seminars and tutorials. All of these will help students to learn effectively. The breakdown of 
student contact hours is as follows: 
 
Delivery Type Student Contact Hours 
Lectures 10 
Seminars  5.5 
Workshops   
Open studio with supervisory presence   
Tutorials 4.5 
Total contact hours 20 
Independent study hours 180 
Total hours for the unit  
(Independent and taught student contact 
hours added together) 

200 

 
Unit Aims 
 

1. To explore core principles of learning design. 
2. To investigate ways of designing inclusive and accessible learning experiences. 
3. To examine the role of facilitation in designing engaging learning. 
4. To consider the role of digital technologies in effective teaching and learning design. 

 
 



 

Learning Outcomes 
 

1. Develop a curriculum for a learning experience. 
2. Implement inclusivity and diversity principles in learning design. 
3. Use learning design techniques to enable student-centred learning. 
4. Assess the suitability of digital technologies for learning. 

 
Assessment Strategy  
 
Students will complete a series of short, practical tasks that enable them to apply core 
learning design principles and techniques. 
 
Formative Assessment  
 

• Creating learner personas 
• Producing an assessment rubric 
• Developing an inclusive learning asset 
• Designing a session plan 
• Aligning digital technologies with learning activities 

 
Summative Assessment 
 
The table below summarises the assessment for the unit and includes the length (in terms of 
word count or page count, or length of presentation), and the weighting of each summative 
component. 
 
Task Formative / 

summative  
Length  Weighting % for 

summative tasks  
Process Work Summative 1,500 words (or 

equivalent) 
50% 

Presentation Summative 10 minutes 50% 
 
All learning outcomes must be passed to successfully complete the unit. 
 
 
Reading List and Reference Material 
 
ABC Learning Design (nd) The 6 learning types. 
 
Abich, J. and Sikorski, E. (2023) Taking a Constructivist Approach to Human-AI Co-Learning 
Design. Conference paper presented at MODSIM World 2023. 
 
Advance HE (2010) Writing learning outcomes: Advice on defining courses using an 
outcomes-based approach. UK Physical Sciences Centre. 
 
Ahn, J. (2019) Drawing Inspiration for Learning Experience Design (LX) from Diverse 
Perspectives. The Emerging Learning Design Journal. 6(1), 1-6 
 
Bates, B. (2016) Bloom: Levels in the cognitive domain. Learning Theories Simplified. 218-
219. 
 
Bates, B. (2016) Rogers: Facilitation. In: Understanding Learning Theories. SAGE. 66-67. 
 
Ding (2023) Bootcamp bonus: constructive alignment. 

https://abc-ld.org/6-learning-types/
https://www.modsimworld.org/papers/2023/MODSIM_2023_paper_7174.pdf
https://www.modsimworld.org/papers/2023/MODSIM_2023_paper_7174.pdf
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/writing_learning_outcomes_1568036949.pdf
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/writing_learning_outcomes_1568036949.pdf
https://digitalcommons.montclair.edu/cgi/viewcontent.cgi?article=1031&context=eldj
https://digitalcommons.montclair.edu/cgi/viewcontent.cgi?article=1031&context=eldj
https://vimeo.com/808113016


 

 
Exceptional Individuals (2018) What is neurodiversity? [Online Video] Available online.  
 
Gibbons, A. S. (2014). Eight Views of Instructional Design and What They Should Mean to 
Instructional Designers. In: Hokanson, B., Gibbons, A. (eds) Design in Educational 
Technology. Educational Communications and Technology: Issues and Innovations, 15-36. 
Springer. https://doi.org/10.1007/978-3-319-00927-8_2 
 
Gilmour, A. (2020) Maximising student engagement: Exploring design and facilitation 
approaches to support active learning in online teaching. University of Greenwich. 
 
Nam, J. (2018) Great design starts with empathy. TEDxYouth@ISPrague.  
 
McClean, H. (2023) Inclusive learning design strategies. Ding. 
 
Rossi, V. (ND) Inclusive learning design - a rich picture. Available online.  
 
 
 
 
 
  

https://youtu.be/cuZ7uPa0fsY
https://link.springer.com/chapter/10.1007/978-3-319-00927-8_2
https://link.springer.com/chapter/10.1007/978-3-319-00927-8_2
https://doi.org/10.1007/978-3-319-00927-8_2
http://gala.gre.ac.uk/id/eprint/31062/13/31062%20GILMOUR_Maximising_Student_Engagement_2020.pdf
http://gala.gre.ac.uk/id/eprint/31062/13/31062%20GILMOUR_Maximising_Student_Engagement_2020.pdf
https://youtu.be/tTOihFBI9Co?si=ZyJJP6AG3wPLn12k
https://ding.global/heather-mcclean-inclusive-learning-design-strategies/
https://inclusivelearningdesign.com/inclusive-tree/


 

CLD702 Creative Teaching and Learning Design 
 
Level 7 
Credit Points 40 
Weighting 2.0 
Notional Study Time 400 hours 

 
 
Unit Description 
 
This unit examines the relationship between creative teaching, learning design, assessment 
and feedback. Students will use established and emerging theories of learning to explore 
ways of designing and delivering inclusive and creative teaching and learning experiences. 
The unit also explores the importance of feedback in learning, and how teachers and 
learning designers use feedback to iterate and improve a learning experience. To support 
students’ professional development, they will reflect on the professional standards in your 
sector in order to situate their practice.  
 
Outline Syllabus 
 

• Examining key learning theories 
• Developing critical reflection skills 
• Using digital technologies and artificial intelligence to produce inclusive and creative 

learning experiences 
• Exploring ways of gathering and using feedback to improve a learning experience. 
• Sequencing learning activities 
• Producing assessment rubrics 
• Exploring the relationship between learning design and creative teaching, 

assessment, feedback and quality assurance 
• Introducing research methods 

 
Method of Delivery 
 
This unit uses a mix of synchronous and asynchronous delivery methods including lectures, 
seminars and workshops. All of these will help students learn effectively. The breakdown of 
student contact hours is as follows: 
 
Delivery Type Student Contact Hours 
Lectures 10 
Seminars  20 
Workshops  5.5 
Open studio with supervisory presence   
Tutorials 4.5 
Total contact hours 40 
Independent study hours 360 
Total hours for the unit  
(Independent and taught student contact 
hours added together) 

400 

 
Unit Aims 
 

1. To critically reflect on the relationship between creative teaching and learning design. 
2. To enable learners to experience inclusive, intercultural learning. 
3. To explore a range of learning technologies. 



 

4. To examine the role of assessment and feedback in effective teaching and learning 
design.  

5. To provide opportunities for professional development in teaching and learning design. 
 
Learning Outcomes 
 

1. Critically reflect on learning experiences from the perspective of both teachers and 
learners. 

2. Design inclusive learning experiences that reduce barriers to learning. 
3. Assess the suitability of digital technologies for learning and teaching. 
4. Analyse the relationship between learning design, teaching, assessment, feedback, 

and quality assurance. 
5. Reflect on professional standards in your own professional context. 

 
Assessment Strategy  
 
Students will reflect critically on their approach to creative teaching and learning design. 
 
Formative Assessment  
 

• Blog posts 
• Videos 
• Group presentations 
• Critically reflective research journal 

 
Summative Assessment 
 
The table below summarises the assessment for the unit and includes the length (in terms of 
word count or page count, or length of presentation), and the weighting of each summative 
component. 
 
Task Formative / 

summative  
Length  Weighting % for 

summative tasks  
Research file Summative 3,000 words (or 

equivalent) 
50% 

Group 
presentation 

Summative 20 minutes 50% 

 
All learning outcomes must be passed to successfully complete the unit. 
 
 
Reading List and Reference Material 
 
Biggs, J. (2003) Aligning teaching for constructing learning. Higher Education Academy.  
 
CTL at UoFA (2020) Creative effective rubrics. 
 
Freire, P. (2018) Pedagogy of the Oppressed. 50th anniversary ed.. New York, NY: 
Bloomsbury Academic USA  
 
Gachago, D., Bali, M., and Pallit, N. (2024) Equity-Oriented Learning Design: An Entangled 
Future. Postdigital Science and Education. 6: 173-193.  

https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/resources/id477_aligning_teaching_for_constructing_learning_1568036613.pdf
https://www.youtube.com/watch?v=z2VkENHqSGg


 

Gronseth, S. L., Michela, E., & Ugwu, L. O. (2020). Designing for diverse learners. In J. K. 
McDonald & R. E. West, Design for learning: Principles, processes, and praxis. EdTech 
Books.  
 
Hooks, B. (2010) Teaching Critical Thinking:  Practical Wisdom. London: Routledge  
 
Houghton N., and Reeves T. (2019) Assessing creativity in formal education. In: Peters M., 
Heraud R. (eds) Encyclopedia of Educational Innovation. Springer, Singapore. 
 
Hrastinski, S. (2023) Informed design for learning with digital technologies. Interactive 
Learning Environments, 31(2), 972-979. DOI: 10.1080/10494820.2020.1815221 
 
Illeris, K. (ed.) (2018) Contemporary Theories of Learning: Learning Theorists… In Their 
Own Words. 2nd ed. London, UK: Routledge (eBook available) 
 
Passey, D. (2013) Inclusive Technology Enhanced Learning: Overcoming Cognitive, 
Physical, Emotional & Geographic Challenges. Abingdon, UK: Routledge. 
 
Rogers, C. (1974) Lecture on empathy. Read the transcript. Watch the video. 
 
Schmidt, M. and Huang, R. (2022) Defining Learning Experience Design: Voices from the 
Field of Learning Design & Technology. Tech Trends. 66, 141-158 
 
Song,Y., Weisberg, L. Zhang, S., Tian, X., Boyer, K., and Israel, M. (2024) 
A framework for inclusive AI learning design for diverse learners. Computers and 
Education: Artificial Intelligence. 6. 
 
van Rooij, S. (2012) Research-based personas: teaching empathy in professional 
education. The Journal of Effective Teaching, 12(3), 77-86 
 
Watermeyer, R., Phipps, L., Lanclos, D. et al. (2024) Generative AI and the Automating of 
Academia. Postdigital Science and Education. 6, 446–466 
 
Wenger, E. (1999). Learning as social participation. Knowledge Management Review, 1 (6), 
30-33 
 
 
 
  

https://edtechbooks.org/id/designing_for_diverse_learners
https://myuca.uca.ac.uk/bbcswebdav/pid-138784-dt-announcement-rid-1185718_1/xid-1185718_1
https://www.tandfonline.com/doi/pdf/10.1080/10494820.2020.1815221
https://www.thebehavioralscientist.com/carl-rogers-on-empathy
https://www.youtube.com/playlist?list=PL9w3l7GkGUr1yxU4s2PiggyCbOO3XfpRf
https://www.researchgate.net/profile/Matthew-Schmidt-3/publication/354174742_Defining_Learning_Experience_Design_Voices_from_the_Field_of_Learning_Design_Technology/links/617806e7a767a03c14b6f66b/Defining-Learning-Experience-Design-Voices-from-the-Field-of-Learning-Design-Technology.pdf
https://www.researchgate.net/profile/Matthew-Schmidt-3/publication/354174742_Defining_Learning_Experience_Design_Voices_from_the_Field_of_Learning_Design_Technology/links/617806e7a767a03c14b6f66b/Defining-Learning-Experience-Design-Voices-from-the-Field-of-Learning-Design-Technology.pdf
https://files.eric.ed.gov/fulltext/EJ1092115.pdf
https://files.eric.ed.gov/fulltext/EJ1092115.pdf


 

Postgraduate Diploma (PGDip) in Learning Design Methods 

CLD703 Learning Design Toolkit 
 
Level 7 
Credit Points 40 
Weighting 2.0 
Notional Study Time 400 hours 

 
 
Unit Description 
 
This unit focuses on the professional application of learning design knowledge and skills. 
The unit content will provide opportunities for students to strengthen their practical skills and 
develop essential competencies required for successful learning design. Students will also 
increase their awareness of the ways in which learning design can add value in education 
and/or business contexts. 
 
Outline Syllabus 
 
 Introduction to professional learning design 
 Exploring the role of learning designer as consultant 
 Collaborating with Subject Matter Experts (SMEs) 
 Managing learning design projects 
 Applying user experience (UX) design principles in learning design 
 Harnessing digital technologies and artificial intelligence 
 Using storytelling techniques 
 Creative direction in learning design projects 
 Video production and storyboarding 
 Effective communication in learning design 

 
Method of Delivery 
 
This unit uses a mix of synchronous and asynchronous delivery methods including lectures, 
seminars and workshops. All of these will help students learn effectively. The breakdown of 
student contact hours is as follows: 
 
Delivery Type Student Contact Hours 
Lectures 10 
Seminars  10 
Workshops  15.5 
Open studio with supervisory presence   
Tutorials 4.5 
Total contact hours 40 
Independent study hours 360 
Total hours for the unit  
(Independent and taught student contact 
hours added together) 

400 

 
Unit Aims 
 

1. To develop competencies in professional learning design techniques 
2. To creative inclusive and accessible learning experiences 
3. To provide opportunities to manage the end-to-end learning design process   



 

4. To provide opportunities for collaborative learning 
 
Learning Outcomes 
 

1. Apply professional learning design techniques 
2. Design an inclusive and accessible learning product or experience 
3. Manage a learning design project to develop a learning product or experience 
4. Collaborate with relevant stakeholders to design and deliver a learning design project 

 
Assessment Strategy  
 
Students will demonstrate their ability to plan, manage and deliver a learning design project. 
 
Formative Assessment  
 
 Group discussions and presentations on key topics. 
 Critical reflections on practical applications and case studies. 
 Peer review of project plans. 

 
Summative Assessment 
 
The table below summarises the assessment for the unit and includes the length (in terms of 
word count or page count, or length of presentation), and the weighting of each summative 
component. 
 
Task Formative / 

summative  
Length  Weighting % for 

summative tasks  
Process work Summative 4,000 words (or 

equivalent) 
50% 

Pitch Summative 20 minutes (10 
mins presentation, 
10 mins Q&A) 

50% 

 
All learning outcomes must be passed to successfully complete the unit. 
 
 
Reading List and Reference Material 
 
Burgess, A., van Diggele, C., Roberts, C., and Mellis, C. (2020) Team-based learning: 
design, facilitation and participation. BMC Medical Education. 20 
 
Beckingham,S., Lawrence, J., Powell, S., and Hartley, P. (eds) 2024) Using Generative AI 
Effectively in Higher Education: Sustainable and Ethical Practices for Learning, Teaching 
and Assessment. Routledge. 
 
CAST. (2018). Universal Design for Learning Guidelines version 2.2. Retrieved November 
18, 2022, from http://udlguidelines.cast.org 
 
Compton, M. (2024) Nuancing the Discussions Around GenAI in HE. Heducationalist blog. 
Accessed 21st May 2024. Available at: https://mcompton.uk/2024/04/16/nuancing-the-
discussions-around-the-genai-in-he/  
 
Conceição, S.C.O., Hill, L.H. (2023). What’s Behind the Learning Management System: 
Algorithmic Design in Online Learning. In: Guralnick, D., Auer, M.E., Poce, A. (eds) Creative 
Approaches to Technology-Enhanced Learning for the Workplace and Higher Education. 

https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-020-02287-y
https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-020-02287-y
http://udlguidelines.cast.org/
https://mcompton.uk/2024/04/16/nuancing-the-discussions-around-the-genai-in-he/
https://mcompton.uk/2024/04/16/nuancing-the-discussions-around-the-genai-in-he/
https://link.springer.com/chapter/10.1007/978-3-031-41637-8_10#citeas
https://link.springer.com/chapter/10.1007/978-3-031-41637-8_10#citeas


 

 
Crompton, H. and Burke, D. (2023) Artificial Intelligence in Higher Education: The State of 
the Field. International Journal of Educational Technology in Higher Education. 20(22) 
 
Drugova, E., Zhuravleva, I., Zakharova, U., & Latipov, A. (2023). Learning analytics driven 
improvements in learning design in higher education: A systematic literature review. Journal 
of Computer Assisted Learning, 1–15.  
 
Gachago, D., Bali, M. & Pallitt, N. (2023) Equity-Oriented Learning Design: An Entangled 
Future. Postdigital Science and Education. https://doi.org/10.1007/s42438-023-00420-w 
 
Laurillard, D. (2012). Teaching as a design science: building pedagogical patterns for 
learning and technology. London: Routledge. 
 
Learnjam (ND) An introduction to inclusive learning experience design (ILXD). Available 
online. 
 
Mishra, P. (2019) Considering contextual knowledge: The TPACK Diagram Gets An 
Upgrade. Journal of Digital Learning in Teacher Education. 35(2), 76 – 78. 
 
Reeves, T. and Compton, M. (2023) Designing Accessible Learning Experiences. LinkedIn 
Live, 23rd March 2023 
 
Vlachopoulos, P., Janb, S., and Lockyerc, L. (2019) A comparative study on the traditional 
and intensive delivery of an online course: design and facilitation recommendations. 
Research in Learning Technology. 27: 2196 
 
Weng, X. and Chiu, T. (2023) Instructional design and learning outcomes of intelligent 
computer assisted language learning: Systematic review in the field. 
Computers and Education: Artificial Intelligence. 4 
 
 
 
  

https://doi.org/10.1111/jcal.12894
https://doi.org/10.1111/jcal.12894
https://link.springer.com/article/10.1007/s42438-023-00420-w
https://link.springer.com/article/10.1007/s42438-023-00420-w
https://doi.org/10.1007/s42438-023-00420-w
https://www.routledge.com/Teaching-as-a-Design-Science-Building-Pedagogical-Patterns-for-Learning/Laurillard/p/book/9780415803878
https://www.routledge.com/Teaching-as-a-Design-Science-Building-Pedagogical-Patterns-for-Learning/Laurillard/p/book/9780415803878
https://learnjam.com/an-introduction-to-inclusive-learning-experience-design-ilxd/
https://www.tandfonline.com/doi/full/10.1080/21532974.2019.1588611
https://www.tandfonline.com/doi/full/10.1080/21532974.2019.1588611
https://www.youtube.com/watch?v=gSpj3KBlr-8&t=17s
https://journal.alt.ac.uk/index.php/rlt/article/download/2196/2498
https://journal.alt.ac.uk/index.php/rlt/article/download/2196/2498
https://doi.org/10.1016/j.caeai.2022.100117
https://doi.org/10.1016/j.caeai.2022.100117


 

CLD704 Creative Teaching and Learning Design in Context 
 
Level 7 
Credit Points 20 
Weighting 1.0 
Notional Study Time 200 hours 

 
 
Unit Description 
 
This unit focuses on using relevant research to contextualise and situate approaches to 
creative teaching and learning design. Students will identify a suitable topic for a small-scale 
research project and undertake either a case study, action research or market research to 
respond to their research question. The research project enables students to investigate an 
area of interest related to their present or future work, and strengthen their research skills in 
preparation for stage 3 of the course. 
 
Outline Syllabus 
 

• Reviewing the current landscape of creative teaching and learning design 
• Identifying research topics 
• Formulating research questions 
• Ethical considerations in educational research 
• Doing a literature review 
• Doing action research  
• Doing case study research  
• Doing market research  
• Analysing and interpreting research findings 
• Communicating research results 

 
Method of Delivery 
 
This unit uses a mix of synchronous and asynchronous delivery incorporating lectures and 
seminars. 
 
Delivery Type Student Contact Hours 
Lectures 8 
Seminars  7.5 
Workshops   
Open studio with supervisory presence   
Tutorials 4.5 
Total contact hours 20 
Independent study hours 180 
Total hours for the unit  
(Independent and taught student contact 
hours added together) 

200 

 
Unit Aims 
 

1. To develop familiarity with research methodologies, methods, ethics and the research 
process 

2. To explore the current professional landscape of creative teaching and learning 
design 



 

3. To examine the importance of transparency, validity, reliability and accountability in 
research 

4. To investigate the role of ethics in learning design research 
5. To encourage critical engagement with relevant literature 

 
Learning Outcomes 
 

1. Develop a research proposal for a learning-focused research project 
2. Situate your research within an appropriate professional context 
3. Use appropriate research methods to respond to a research question 
4. Manage a small-scale research project on a learning-related topic 
5. Interpret your findings using relevant academic literature 

 
Assessment Strategy  
 
You will demonstrate your ability to plan, manage and deliver a small-scale research project 
about an aspect of creative teaching and learning design. 
 
Formative Assessment  
 

• Group presentations on research methodologies. 
• Drafting and refining research questions. 
• Peer review of research proposals. 

 
Summative Assessment 
 
The table below summarises the assessment for the unit and includes the length (in terms of 
word count or page count, or length of presentation), and the weighting of each summative 
component. 
 
Task Formative / 

summative  
Length  Weighting % for 

summative tasks  
Written artefact Summative 4,000 words (or 

equivalent) 
100% 

 
All learning outcomes must be passed to successfully complete the unit. 
 
 
Reading List and Reference Material 
 
Candy, L. and Edmonds, E. (2018) Practice-Based Research in the Creative Arts: 
Foundations and Futures from the Front Line, Leonardo. 51, (1), 63-69. Available online: 
http://lindacandy.com/wp-content/uploads/2018/02/018-LEON_a_01471-Candy-web.pdf 
 
Cohen, L., Manion, L. and Morrison, K. (2018) Research Methods in Education (8th edit.). 
Abingdon: Routledge (eBook available) 
 
Hammersley, M. (2007). The issue of quality in qualitative research. International Journal of 
Research and Method in Education, 30(3), 287–306. 
 
Potter, S. (2006) Doing Postgraduate Research. London: Sage (eBook available) 
 
Robson, C. (2016) Real World Research: A Resource for Users of Social Research Methods 
in Applied Setting. 4th edition. Chichester: Wiley. 

http://lindacandy.com/wp-content/uploads/2018/02/018-LEON_a_01471-Candy-web.pdf


 

 
Schwittay, A. (2023) Teaching critical hope with creative pedagogies of possibilities, 
Pedagogy, Culture & Society, DOI: 10.1080/14681366.2023.2187439 
 
Yin, R. (2009) Case Study Research and Applications: Design and Methods. 6th Edit. 
London, UK: Sage 
 
  

https://www.tandfonline.com/doi/pdf/10.1080/14681366.2023.2187439


 

Master of Arts (MA) in Creative Teaching and Learning Design 

CLD705 Researching Creative Teaching and Learning Design  
 
Level 7 
Credit Points 60 
Weighting 3.0 
Notional Study Time 600 hours 

 
 
Unit Description 
 
In this final stage of the course, students deepen their knowledge of research to investigate 
how learning design intersects with creative teaching and other disciplines. The MA 
culminates in a substantial research project, enabling students to undertake a detailed 
exploration of an area of creative teaching and learning design. Students will identify a 
suitable audience for their research project and design and execute it, drawing on the 
practical and research skills acquired in Stage 2 (PGDip). 
 
Outline Syllabus 
 

• Exploring the interdisciplinary potential of learning design 
• Developing research skills in the context of creative teaching 
• Identifying an audience for your research 
• Identifying a suitable topic for your research project 
• Planning and managing a substantial research project 
• Choosing a research methodology and methods 
• Collecting data to respond to your research question 
• Analysing and interpretating your findings 
• Communicating research outcomes 
• Reflecting on the integration of creative teaching, learning design and research 

 
Method of Delivery 
 
This unit uses a mix of synchronous and asynchronous delivery incorporating lectures, 
seminars and workshops. 
 
Delivery Type Student Contact Hours 
Lectures 10 
Seminars  30 
Workshops  25.5 
Open studio with supervisory presence   
Tutorials 4.5 
Total contact hours 60 
Independent study hours 540 
Total hours for the unit  
(Independent and taught student contact 
hours added together) 

600 

 
Unit Aims 
 

1. To strengthen students’ ability to scope and plan a research project 
2. To provide opportunities to develop skills in doing research 



 

3. To consider the appropriateness of a range of research methods 
4. To situate a research project within a suitable body of literature 
5. To identify a suitable audience for a research project 
6. To consider the implications of research 

 
Learning Outcomes 
 

1. Develop a research proposal for a substantial research project 
2. Manage and deliver a research project about an aspect of creative teaching and 

learning design 
3. Use research methods appropriately to respond to a research question 
4. Evaluate findings using relevant academic literature 
5. Disseminate research outcomes in a format appropriate to your intended audience 
6. Reflect on the implications of research for students’ own professional work 

 
Assessment Strategy  
 
Students will demonstrate their ability to plan, manage and deliver a substantial research 
project about an aspect of creative teaching and learning design. 
 
Formative Assessment  
 

• Group presentations on research topics. 
• Drafting and refining research questions. 
• Peer review of research proposals and projects. 

 
Summative Assessment 
 
The table below summarises the assessment for the unit and includes the length (in terms of 
word count or page count, or length of presentation), and the weighting of each summative 
component. 
 
Task Formative / 

summative  
Length  Weighting % for 

summative tasks  
Portfolio of work Summative 10,000 words (or 

equivalent) 
100% 

 
All learning outcomes must be passed to successfully complete the unit. 
 
 
Reading List and Reference Material 
 
Anderson, M. and Freebody, K. (2014) Partnerships in Education Research: Creating 
Knowledge that Matters. Bloomsbury Academic.  
 
Ball, S.J. (2013). Foucault, Power, and Education. New York: Routledge. 
 
Cohen, L., Manion, L. and Morrison, K. (2018) Research Methods in Education (8th edit.). 
Abingdon: Routledge  
 
Creswell, J. W. (2014) Research Design: qualitative, quantitative, and mixed methods 
approaches. 4th edition. Thousand Oaks, CA: Sage 
 
Fung, D. (2017) A Connected Curriculum for Higher Education. UCL Press.  

https://www.bloomsburycollections.com/book/partnerships-in-education-research-creating-knowledge-that-matters/
https://www.bloomsburycollections.com/book/partnerships-in-education-research-creating-knowledge-that-matters/
http://discovery.ucl.ac.uk/1558776/1/A-Connected-Curriculum-for-Higher-Education.pdf


 

 
Illeris, K. (ed.) (2018) Contemporary Theories of Learning: Learning Theorists… In Their 
Own Words. 2nd ed. London, UK: Routledge (eBook available) 
 
Murphy, M.P., Hung, W. (2023) Systems Thinking and Modeling: From Butterfly Posture to 
Artificial Intelligence. TechTrends 67, 813–821. https://doi.org/10.1007/s11528-023-00891-5 
 
Orr, S. and Shreeve, A. (2018) Art and Design Pedagogy in Higher Education: Knowledge, 
Values and Ambiguity in the Creative Curriculum. Abingdon, UK: RoutledgeRintoul, J. (2014) 
Theory and (in) Practice: The Problem of Integration in Art and Design Education. 
International Journal of Art & Design Education. 33, (3), 345-354.  
 
Yuan, Y. and Underwood, M. J. (2015) Torn between expectations and imagination: 
alternative forms of communicating educational research (a short discussion paper reflecting 
on a workshop). Paper presented at the Kaleidoscope Graduate Research Conference 
2015: Many Paths, Same Goal Multimodality in Educational Research, Faculty of 
Education, University of Cambridge, 2829 May 2015.  
 
 
 
 

https://link.springer.com/article/10.1007/s11528-023-00891-5#citeas
https://link.springer.com/article/10.1007/s11528-023-00891-5#citeas
https://doi.org/10.1007/s11528-023-00891-5
http://nectar.northampton.ac.uk/7567/1/Yuan20157567.pdf
http://nectar.northampton.ac.uk/7567/1/Yuan20157567.pdf
http://nectar.northampton.ac.uk/7567/1/Yuan20157567.pdf



	About the course handbook (campus based).pdf
	About the Course Handbook

	MA Creative Teaching and Learning Design.pdf
	PROGRAMME SPECIFICATION
	Postgraduate Taught Degree Ethos
	Course Description
	Statement of student entitlement
	Course Aims
	Course Outcomes
	Reference Points
	Learning, Teaching and Assessment Strategies
	Assessment
	Course Structure
	Course Content
	Named Awards
	Course Units
	Course Diagram
	Postgraduate Certificate (PGCert) in Teaching and Learning Design
	CLD701 Learning Design Bootcamp
	CLD702 Creative Teaching and Learning Design
	Postgraduate Diploma (PGDip) in Learning Design Methods
	CLD703 Learning Design Toolkit
	CLD704 Creative Teaching and Learning Design in Context
	Master of Arts (MA) in Creative Teaching and Learning Design
	CLD705 Researching Creative Teaching and Learning Design

	Key Course Information




